RtI Practices at the Secondary
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“If you keep doing what you have been doing,
you’'ll keep getting what you've been getting.”

“We are an RtlI School now, so anyone can
quality for special education”

“In a perfect world, we don’t need RtI at the
Secondary Level.” (All the Problems are Fixed)

“Now can we Rtl them?”



» What can we do now so there are no surprises on
future high stakes testing;
passing classes (i.e., credits);
graduation?

» Intervene today for success in the future
Identify important indicators

» Time is of the essence
50 minutes x 177 days = 8,850 minutes (4,425/sem)



What should RtI look like at the
HS Level?
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NASDSE: Multi-tier Model

ACADEMIC SYSTEMS BEHAVIORAL SYSTEMS
TIER 3 Intensive, Individual Interventions TIER 3 Intensive, Individual Interventions
m Individual students CIRCA cIRcA m Individual students
m Assessment-based 5% 5% m Assessment-based
m High intensity CIRCA m Intense, durable procedures
15%

m Of longer duration

TIER 2 Targeted Group Interventions
® Some students (at-risk)

m High efficiency

m Rapid response

TIER 2 Targeted Group Interventions

= Some students (at-risk)
m High efficiency
m Rapid response

T|ER1 Core Instructional Interventions

m All settings, all students
m Preventive, proactive

TIER1 Core Instructional Interventions

= All students
m Preventive, proactive

Students
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RtI: Defined (Batsche, et al.)
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Curriculum Changes
Extending a History of Failure

Impacting Freshman is critical time
Pedagogical Support?
504 Plans as a cry for help?
Fragmentation: Bring back “Ed”



variable

» Time 1s one of the

greatest variables
* Time in our own Old
learning? System
o Time is an elusive =~ New
System

How do we get there?




Who Knows Where Time Goes? Time Available for Academic Learning

. Hours mandated
Total Time by the state
, Total time—
Attended Time days absent
Retoal Attended time—recess,
AC uda o Ti lunch, transitions, clerical
EOREHN MU0 time, interruptions, etc.
Enaaiad Time Actual academic time—
9ag student “off-task” time
T Engaged time on
K meaningful and
Learning Time :
appropriate tasks
| 1 | | | |
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Curriculum

€» Leamed

Instructional Goals
Frequent Assessment
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Bottom Line!
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Students with Failing Grades
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» Regular reporting is
there

» Tied to curriculum and
to graduation

» Understood by all

(¢) RJ Dixon, 2009

Grades??

» Summative markers
o Remediation?

» Easily manipulated

» Weak (?) ties to
external assessment
measures

Positive Factors Negative Factors




Can I continue to
practice in the
same way?
Trying to change
an educational
system is like
waiting to be run
over by a glacier




Provides educators with an efficient means to
evaluate the effectiveness of a student’s
instructional program

Medical Example of frequent assessment

Why is this so important?
Teach with Certainty not Hope



Data? Curriculum-Based Measures

» Focus on basic skills
» Oral Reading Fluency

o Individually administered (3 min)/time intensive
o Low correlations

» MAZE

o Fast (5 min)/group administered

o Quick turnaround, differentiated kids; mixed correlations
» Writing

o Fast (10 min)/group administered

o Painful to score; CWS/IWS; low correlations
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“A teaching method might work with all of the
students some of the time...

And some of the students all of the time...

But a method doesn’t work with all of the students, all
of the time.”



Step One: Universal Interventions

» Curriculum & Teaching!
o Alignment
o Gaps
O Scope & Sequence
o Differentiation

o Time!

» A Tale of Two Problems

o Fred is at 35% and the class is 80%
o Barney is at 35% and the class is 37%
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How are all kids doing? Instruction

Particular student in comparison to other
students? Gap Analysis



Examine Structural Indicators

* Teaching Staff?

o  Teacher: Student ratio-Freshman vs. Senior
o  Teaching Experience-Freshman vs. Senior
O Quality Teachers-Freshman vs. Senior

» Time for Universal Instruction

o Supplemental is additional time, not replaced time
o A place for everyone vs. flexible grouping

» Fidelity to Instruction

o Adopting “new” curriculum
o  Staying at the same pace




STAGES OF CONCERN (CEAM)

| 1S THERE ANYTHING ELSE
THAT'S BETTER?

-IT*S WORKING FINE, BUT
HOWDO OTHERS DO IT?

-I5 THIS WORTHIT?
-I5 IT WORKING?

‘HOW CAN I MASTER THE
SKILLS & FIT IT ALL IN?

HOW DOES THIS IMPACT ME?
*WHAT'S MY PLANTO DO IT?

INFORMATION HOWDOES IT WORK?




Tier II: Selected Interventions

» Data drives decisions
o Data Rich/Information Poor

* “New” Problem Solving Process/ Referral

Selected
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PROBLEM SOLVING CHART

YES . NO
— OOESIT WORK 2

DONT MESS YES DID YOU MESS
tchpSlihat élaﬂkhead - WITH IT 7
: j
NO
NO
| HIDEIT |« —| DOESANYONE
KNOW ?
|
' YOU POOR YES | DO YOUHAWE

FOOL 1! 4_| TO PAY FOR IT?

|
: i s
CAN YOU BLAME l

SOMEONE ELSE ?
| E TRASH IT

YES
w
"l NO PROBLEMN I l‘
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Opening Team Problem Solving

50t %ile or higher on standardized scores
» Tests & Exams “okay” to “good”

e Not turning in work (zeros)!

o Poorly motivated.
o NOT a skill deficit!

» Problem Solving vs. Standard Protocol
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’ Problem

Plan |dentification
Evaluation &
Analysis

Plan
Implementation




Essential Outcomes
Curriculum
Instruction

Standard Intervention

T

Problem Solving




» Study in the Study Hall
Keep them in the classroom!
Monitor assignments
Encourage
No set curriculum
» System disequilibrium
Who teaches these classes?
» Bottom Line: Try something, keep data, and hope
you get lucky!



Students with Failing Grades
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Interpersonal
Skills

Academic
Skills
*Reading/LA
eMathematics
eCritical Thinking

Engagement




All want to graduate

9 or 10 on 10-point scale

Most have something that they want to do that
involves more education

Most don’t see the connection of failing grades and
not graduating
Summer school??



Last Ditch Effort??
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Reading Ability
Math Ability
Writing Ability

Maturity Level
Discipline Problems
Chronic Absenteeism

Homework
Completion

Quality of Work

Home-
Communication
Issues



Homework ~ * Not Reading??!?
Problems |

Low Math Ability

Poor Quality of r=.75, R*=.57
Work

Low Writing Ability

Using this informaftion to work on
Infrastructure



Know a “group” of students will not succeed

Build in “group” Interventions
Use of Study Halls
Double-up academics

Revamp the schedule
Block or modified block schedule

Bottom Line: Find additional time!



Does not mandate significant change or prohibit
traditional practices...

...Encourages the adoption of new approaches that
promise better student outcomes.

Structural & Instructional Deficiencies F SLD



How To Get Started?

» Start small
oth grade and then build with them
Core first, then Tier II, then Tier I11
Are the best teachers teaching the most needy students?
Fidelity to instruction and interventions
» Use data to drive decisions!

» Professional Learning Communities focused on data
(results) and teaching
Discipline first then interdisciplinary




“But walt theres more.”



